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Script 1 — Paper 1 — Question 1(a) — Mark Scheme

W W RIWEL T W I T e G

Question
Number

Indicative content

1(a)
Macbeth

The indicative content is not prescriptive. Reward responses that explore how Shakespeare presents the
character of Lady Macbeth.

Responses may include:

s Lady Macbeth is presented as an assertive woman, who is able to use a range of techniques to
manipulate her husband. Throughout the extract, she employs multiple interrogatives when
speaking to Macbeth:

‘Was the hope drunk ...?" and ‘Hath it slept since?’ to reinforce her anger and frustration at his
change of mind. She shows him very little respect and is quick to accuse him of being ‘green and
pale’

s her repeated use of aggressive language to insult her husband and to suggest that he is ‘afeard’
presents Lady Macbeth as a self-assured and determined woman. These attributes are also
mirrored by the short sentences that she uses, which reflect how furious she is with him: ‘From
this time / Such | account thy
love’

« despite seeming agitated and very erratic in her speech, Lady Macbeth's choice of language
appears at times to have been well planned and it contains the classic components of a
persuasive argument, including: rhetorical questions, exclamatives, imperatives, repetition and
anecdotal accounts. Her use of the proverb of the cat as a simile emphasises how she feels
Macbeth is employing excuses rather than doing what he needs to do: ‘letting “I dare not” wait
upon “l would™’

« when illustrating her displeasure, Lady Macbeth's language is derogatory and challenging; she gives
the
impression that she considers him weak-willed and accuses him of choosing to be ‘a coward in thine
own esteem’. She dismisses Macbeth's objections to her accusations and uses a metaphor to
compare his
actions to a ‘beast’, to counter his claim that he is behaving like a man

« Lady Macbeth’'s use of the first-person pronoun, ‘I, highlights how she wishes to distance herself from
Macbeth: ‘I have given suck’, and this conveys her as a confident woman who, unlike her husband, is
prepared to take risks to get what she wants. Similarly, her use of ‘you' appears almost
confrontational and accusatory when maintaining the suggestion that Macbeth is no longer a man in
her eyes: ‘Then you were a man!’

 her anger with Macbeth becomes more graphic and dramatic with her shocking description of
how she would even consider Killing her own child: ‘plucked my nipple ... And dashed the brains
out!’ rather than break a promise like Macbeth has done. However, at the end of the extract
Lady Macbeth changes her approach, after she seems to be succeeding in persuading
Macbeth, by offering her help in making the ‘chamberlains’ drunk.

Reward all valid points.

Level

Mark Descriptor - AO2 Please refer to page 4 (20 marks)

0 No rewardable material.

Level 1

14 « The response is simple and the identification of language, form and structure is minimal.
« Little evidence of relevant subject terminology.

Level 2

5-8 « The response is largely descriptive. There is some comment on the language, form
and structure.

e Limited use of relevant subject terminology to support examples given.

Level 3

9-12 s« The response shows an understanding of a range of language, form and structure
features and links these to their effect on the reader.

« Relevant subject terminology is used to support examples given.

Level 4

13-16 » The response is focused and detailed. Analysis of language, form and structure
features and their effect on the reader is sustained.

s« Relevant subject terminology is used accurately and appropriately to develop ideas.

Level 5

17-20 « The response is a cohesive evaluation of the interrelationship of language, form
and structure and their effect on the reader.

« Relevant subject terminology is integrated and precise.
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Script 2 — Paper 1 — Question 1(b)
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Script 2

— Paper 1 — Question 1(b) — Mark Scheme

Question
Number

Indicative content

1(b)
Macbeth

The indicative content is not prescriptive. Reward responses that consider the importance of power
elsewhere in the play.

Responses may include:

Interpretation of the text (AO1):

 various forms of power are presented in the play. These include physical power, psychological
power and the power of good versus evil. All forms of power are important as they have the
effect, first, of Macbeth’s becoming king and, then, the eventual downfall of the ‘butcher and his
fiend-like queen’

» the physical power of the opening battle scene is important as it presents Macbeth as a
commanding captain and warrior in the army. Macbeth's power comes from his capacity for
violence and the ability to kill his enemy: ‘unseamed him from the nave to the chops’. His
success as a soldier gains him the respect of King Duncan: ‘O valiant cousin!’ and the title of
Thane of Cawdor but it also presents him as a dangerous man

» the power of evil, presented through the witches and their ability to alter the status quo, is
important as they appear to have the capacity to manipulate Macbeth into committing heinous
acts: ‘that shalt be king hereafter!’ In contrast to the power of evil, the power of good is
presented through Malcolm and Macduff. Their vanquishing of Macbeth is important as it
reinstates the rightful order in Scotland and establishes Malcolm as king

» the use of sexual and manipulative power employed by Lady Macbeth is important at the start
of the play. She uses these attributes to control her husband and play on his masculinity and
frailties until he agrees to her plans: ‘I am settled’. Her powerful personality is important as she
is able to direct the planning of Duncan’s murder: ‘Leave all the rest to me’

» Macbeth's ambition and his ‘black and deep desires’ for power and advancement are important
as they have the effect of leading him to commit regicide and become obsessed with any
challenges to his position as king: ‘Beware Macduff. He is even unwilling to share power with his
wife and refuses to tell her about his plans to kill Banquo: ‘Be innocent of the knowledge’

» as a king, power is important for Duncan as he is able to decide who is appointed to positions of
authority or as his successor to the throne: ‘whom we name hereafter / The Prince of
Cumberland’

» the use of elemental power is important as it creates ominous and dangerous settings to
introduce characters. When the witches appear, they enter during thunder and lightning and are
seen either on a ‘wasteland’, a heath or in a ‘shadowy cavern’, to reinforce their powerful
supernatural abilities.

Relationship between text and context (AO3):

 the play explores the importance of kingship, power and loyalty at a time when the king was
widely believed to be God's representative on Earth. To murder a rightful king was the ultimate
crime

 the role of women during Shakespeare’s time and the period in which the play is set was
generally submissive in what was a patriarchal society. The manipulative power used by Lady
Macbeth to control Macbheth would have been perceived as unusual

« the inclusion of witches and the power they appear to have over Macbeth would have been
viewed as a bad omen by the original audience. Real world disasters such as a failed harvest, a
dying child or a disease would often be attributed to witchcraft.

Reward all valid points.

Candidates will be rewarded if they make relevant textual references or use short quotations from
elsewhere in the play, outside of the extract provided. This includes relevant paraphrasing.
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In responses to the following question for AO1, examiners should be aware of the different ways
candidates may structure their responses. There should be sufficient evidence of a personal response
and a critical style to meet the criteria for each level.

Level Mark Descriptor

Bullets 1, 2 and 3 - AO1 (15 marks), Bullet 4 - AO3 (5 marks)

Please refer to page 4

0 No rewardable material.

Level 1 14 » The response is simple with little personal response.
» Thereislittle evidence of a critical style.
» Little reference is made to the content or themes of the play.

» There is little awareness of context and little comment on the relationship
between text and context.

Level 2 5-8 * The response may be largely narrative but has some elements of persconal
response.

¢ Thereis some evidence of a critical style butit is not always applied securely.
¢ Some valid points are made, but without consistent or secure focus.

¢ There is some awareness of relevant context and some comment on the
relationship between text and context.

Level 3 8-12 ¢ The response shows a relevant personal response, soundly related to the text.

s There is an appropriate critical style, with comments showing a sound
interpretation.

+ The response is relevant and focused points are made with support from the
text.

¢ There is sound comment on relevant context and sound relevant comment on
the relationship between text and context.

Level 4 13-16 ¢ Theresponse has a developed personal response and thorough engagement,
fully related to the text.

¢ The critical style is sustained, and there is well-developed interpretation.
¢ Well-chosen references to the text support a range of effective points.

¢ There is sustained comment on relevant context and detailed awareness of the
relationship between text and context.

Level 5 17-20 ¢ Thereis an assured personal response, showing a high level of engagement
with the text.

¢ A critical style is developed with maturity, perceptive understanding and
interpretation.

¢ Discerning references are an integral part of the response, with points made
with assurance and full support from the text.

¢ There is excellent understanding of context, and convincing understanding of
the relationship between text and context is integrated into the response.
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Script 3 — Paper 1 — Question 3(a) — Mark Scheme

Question | Indicative content
Number
3(a) The indicative content is not prescriptive. Reward responses that explore how Shakespeare presents
Romeo the character of Romeo.
and .
Juliet Responses may include:
¢ at the start of the extract, Romeo is presented as relaxed and happy whilst reflecting on the ‘truth of
sleep’. Despite being separated from Juliet, his language is passionate and his choice of adjectives
suggests he is happy in love: ‘joyful’ and ‘cheerful’. Personification of his ‘bosom’s lord’ and a
romantic lexical field reflect his physical longing and affection for Juliet: ‘kisses’, ‘lips’
¢ however, Romeo's language changes briefly when discussing his dream; the repetition of ‘dead’ and
short sentences, broken up with parenthetical dashes, suggest that his dream was ‘Strange’ and a
little unsettling at first. His negative mood does not last long and his language reverts to a romantic
style when describing how the dream concluded by his being ‘revived’ by Juliet. His choice of the
word ‘emperor’ suggests his love for Juliet makes him feel powerful
e on the arrival of Balthasar, Romeo’s eagerness for news from home is reflected by his initial
exclamative, ‘News from Veronal’ The multiple interrogatives mirror his impatience to find out how
his father and Juliet are keeping and whether there are ‘letters from the Friar?’ His repeated
questioning of Juliet's situation emphasises how she is his primary concern instead of his family
¢ Romeo’s initial disbelief at Balthasar's shocking news is demonstrated in his questioning of him: ‘Is it
e'en so?’ Romeo’s mood immediately changes to one of anger, ‘| defy you, stars!’ and his behaviour
becomes more erratic and emotional. His anger intensifies and his short sentences with the
imperatives ‘Get’ and ‘hire’ suggest he is not thinking calmly or logically and is desperate to return
home
e despite Balthasar's respect for Romeo and his attempt to calm him down by advising him to be
patient, Romeo becomes dismissive of Balthasar's guidance and refuses to believe that Juliet is
dead: ‘Tush, thou art deceived’'. Romeo demands Balthasar leave and carry out the tasks he ‘bid
[him] do’. His repeated question about the letter conveys his desperate hope for good news
e at the end of the extract, Romeo’s language has become more frantic and predominantly
monosyllabic in style, ‘Leave me, and do the thing | bid thee do’, to convey his anxiety. He continues
to use short sentences and repeats his earlier commands to reflect the urgency of the situation.
Reward all valid points.
Level Mark Descriptor - AO2 Please refer to page 4 (20 marks)
0 No rewardable material.
Level 1 14 e The response is simple and the identification of language, form and structure is
minimal.
e Little evidence of relevant subject terminology.
Level 2 58 * The response is largely descriptive. There is some comment on the language,
form and structure.
e Limited use of relevant subject terminology to support examples given.
Level 3 9-12 * The response shows an understanding of a range of language, form and structure
features and links these to their effect on the reader.
* Relevant subject terminology is used to support examples given.
Level 4 13-16 * Theresponse is focused and detailed. Analysis of language, form and structure
features and their effect on the reader is sustained.
* Relevant subject terminology is used accurately and appropriately to develop
ideas.
Level 5 17-20 e The response is a cohesive evaluation of the interrelationship of language, form
and structure and their effect on the reader.
* Relevant subject terminology is integrated and precise.
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Script 4 — Paper 1 — Question 3(b)
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Script 4 — Paper 1 — Question 3(b) — Mark Scheme

Question
Number

Indicative content

3(b)
Romeo
and Juliet

The indicative content is not prescriptive. Reward responses that consider the importance of
suffering elsewhere in the play.

Responses may include:

Interpretation of text (AO1):

the theme of suffering is shown to be important as many of the characters experience either
physical or emotional suffering. The prologue describes how physical suffering will occur through
the untimely death of the ‘star-crossed lovers’ and how it will cause mental ‘strife’ for their
parents. At the end of the play, the Prince declares the death of Romeo and Juliet as ‘a story of
more woe’

Romeo’s suffering, following his rejection by Rosaline, is important as it illustrates how passionate
and sensitive he is. Romeo is ‘so secret and so close’ with his emotions that it has the effect of
causing Lord and Lady Montague to suffer parental worries. They are unable to help Romeo with
his depression, ‘deep sighs’, and ask Benvolio to discover why Romeo is in such a ‘Black and
portentous’ mood

the constant ‘civil brawls’ between the Capulet and Montague servants are important as they
cause the citizens of Verona to suffer frequent hostility and disorder in the city: ‘disturbed the
quiet’ of the streets. An effect of their ‘cankered hate’ is that the Prince threatens any perpetrator
of further fighting to suffer the death penalty

as the children of warring families, Romeo’s and Juliet’s suffering is important as it highlights the
many obstacles they face whilst trying to keep their love and marriage a secret. Romeo suffers
the possibility of death if he is caught in the Capulets’ garden: ‘they will murder thee’. He also
suffers the anxiety of his ‘body’s banishment’ from Verona as a result of killing Tybalt. Juliet
suffers when she discovers that ‘Romec’s hand shed Tybalt's blood’ and the subsequent news
that Romeo has been banished

the deterioration in the relationship between Lord Capulet and Juliet is important as it has the
effect of their both suffering. At first Lord Capulet is protective of his daughter and suggests that
Paris wait ‘two more summers’ before marriage. However, when luliet refuses to marry Paris,
Lord Capulet threatens to disinherit her and let her ‘die in the streets!’, destroying their father/
daughter bond

the failure of Friar Lawrence’s letter to arrive in Mantua is important as it leads to grief and
heartbreak for both Romeo and Juliet. Thinking Juliet is dead, Romeo buys and takes ‘a dram of
poison’, whilst Juliet, seeing Romeo’s dead body, stabs herself with his dagger: ‘This is thy sheath!’
the suffering of both the Montagues and Capulets, caused by the deaths of their kinsmen, is
important as it enables a reconciliation between the families. They both promise to raise a ‘statue
in pure gold’ in memory of Romeo and Juliet.

Relationship between text and context (AO3):

the patriarchal power structure, wherein the father controls the action of all other family
members, would have placed Juliet in an extremely vulnerable position. She suffers from her
father’s dominance and control

civil disobedience and violence between powerful families would be seen as a threat to the
stability of society

during Elizabethan times, it was a normal practice in wealthy families for children to get married
at a young age, with parents choosing their child's partner, particularly for their daughters, to
enrich social standing.

Reward all valid points.
Candidates will be rewarded if they make relevant textual references or use short quotations from
elsewhere in the play, outside of the extract provided. This includes relevant paraphrasing.
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In responses to the following question for AO1, examiners should be aware of the different ways
candidates may structure their responses. There should be sufficient evidence of a personal response
and a critical style to meet the criteria for each level.

Level

Mark

Descriptor
Bullets 1, 2 and 3 - AO1 (15 marks), Bullet 4 - AO3 (5 marks)
Please refer to page 4

No rewardable material.

Level 1

The response is simple with little personal response.
There is little evidence of a critical style.
Little reference is made to the content or themes of the play.

There is little awareness of context and little comment on the relationship
between text and context.

Level 2

The response may be largely narrative but has some elements of personal
response.

There is some evidence of a critical style but it is not always applied
securely.

Some valid points are made, but without consistent or secure focus.

There is some awareness of relevant context and some comment on the
relationship between text and context.

Level 3

9-12

The response shows a relevant personal response, soundly related to the
text.

There is an appropriate critical style, with comments showing a sound
interpretation.

The response is relevant and focused points are made with support from
the text.

There is sound comment on relevant context and sound relevant comment
on the relationship between text and context.

Level 4

13-16

The response has a developed personal response and thorough
engagement, fully related to the text.

The critical style is sustained, and there is well-developed interpretation.
Well-chosen references to the text support a range of effective points.

There is sustained comment on relevant context and detailed awareness of
the relationship between text and context.

Level 5

17-20

There is an assured personal response, showing a high level of engagement
with the text.

A critical style is developed with maturity, perceptive understanding and
interpretation.

Discerning references are an integral part of the response, with points made
with assurance and full support from the text.

There is excellent understanding of context, and convincing understanding
of the relationship between text and context is integrated into the response.

1ET0-2403_SO3 - Exemplars for marking Version 2.0
© Pearson Education 2024

Page 20 of 61




Script 5 — Paper 1 — Question 8
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Scripts 5 and 6 — Paper 1 — Question 8 — Mark Scheme

Question | Indicative content
Number

8 The indicative content is not prescriptive. Reward responses that discuss the importance of the younger

An generation in An Inspector Calls.

Inspector

calls Responses may include:

Interpretation of text (AO1):

« the younger generation is important in the play because it reflects Priestley’s views that young
people are more open to change than the older generation. Through the actions of the Inspector,
Priestley demonstrates how Sheila and Eric, representing the younger generation, are more
receptive to taking responsibility and showing remorse for their actions

« Mrs Birling is out of touch with the younger generation and, when Sheila describes Eric as ‘squiffy’, is
shocked by her choice of language, saying ‘the things you girls pick up’

+ atthe start of the play, Sheila seems ‘very pleased’ with herself and immature. She appears to lack
her own opinion and is happy to defer to Gerald when he presents her with an engagement ring: ‘Is
it the one you wanted me to have?’

+ Sheila's personality changes as the play develops, and she becomes more independent and confident in
her views: ‘between us we killed her.” After Sheila realises her involvement in Eva’'s/Daisy’s death,
despite discovering the Inspector was possibly a hoax. she still feels remorse for her actions: 'l know
I'mto
blame, and I'm desperately sorry'. Sheila also refuses to resume her engagement with Gerald, even
though Gerald seems to think that they can just go back to as they were before

+ Eric is initially presented as a typical product of a wealthy family. He does not appear to have a
regular job and is rather immature: ‘half shy, half assertive’. He is a heavy drinker and, like Sheila, Eric
does not have a close relationship with his parents: ‘you're not the kind of father a chap could go to'.
Eric demonstrates his compassionate side when he expresses his sympathy with the workers striking
at his father's factory, though he ignores, or just does not realise, the fact that his comfortable
lifestyle is dependent on their exploitation

« Eric has an unpleasant side to his nature, brought about by his heavy drinking: ‘a chap easily turns
nasty’. His behaviour results in his sexual exploitation of Eva/Daisy and the theft of fifty pounds from
his father’'s office. By the end of the play, Eric has matured and accepts responsibility for his actions:

‘| did what | did’

+ as the younger generation, Sheila and Eric have different attitudes to their parents. They are horrified at
the lack of sympathy shown by Mr and Mrs Birling after learning of Eva's/Daisy’s fate: ‘it frightens me the
way you talk’. Sheila and Eric represent hope for the future as they are touched by the Inspector’'s
message of social responsibility and how ‘We are all members of one body’

s Gerald is a little older than Eric and Sheila and his treatment of Eva/Daisy, when he rescues her from
Joe Meggarty, shows some hope that he is not going to follow in the footsteps of the older generation.
However, he is quick to move on without a second thought and is more interested in proving that the
Inspector is not real, rather than caring about what has happened to Eva/Daisy: ‘That man wasn't a
police officer’.

Relationship between text and context (AO3):

s Sheila and Eric reflect the growing change in social awareness. As the younger generation, they are
open to change and taking responsibility for one’s actions

« the maturation of Sheila, her defiance of her parents and her reconsideration of her relationship
with Gerald reflect the way many young women were reassessing their positions within society at
the time the play is set, just after the start of the twentieth century. She also echoes the attitudes of
the emerging suffrage movement

+ through the treatment of Eva/Daisy, both Eric and Gerald illustrate the rigid class divisions and attitudes
towards women by many young men within their social position.

Reward all valid points.

Candidates will be rewarded if they make relevant textual references or use short quotations from the text.
This includes relevant paraphrasing.
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In responses to the following question for AO1, examiners should be aware of the different ways candidates
may structure their responses. There should be sufficient evidence of a personal response and a critical style

to meet the criteria for each level.

Level Mark Descriptor
Bullets 1 and 2- AO1 (16 marks), Bullets 3 and 4 - AO3 (16 marks) Please
refer to page 4
0 No rewardable material.
Level 1 1-6 « The response is simple with little personal response and little relevant
supporting reference to the text.
« Thereis little evidence of a critical style and little relevant supporting
reference to the text.
« Little awareness of relevant contexts is shown.
¢ There is little comment on the relationship between text and context.
Level 2 | 7-12 e The response may be largely narrative but has some elements of
personal response, there is some reference to the text without consistent
or secure focus.
e Thereis some evidence of a critical style and there is some reference to
the text without consistent or secure focus.
« Some awareness of relevant contexts is shown.
¢« There is some comment on the relationship between text and context.
Level 3 | 13-19 e Theresponse shows a relevant personal response, soundly related to the
text with focused supporting textual references.
e There is an appropriate critical style, with comments showing a sound
interpretation with focused supporting textual references.
¢+ Sound comment is offered on relevant contexts.
e There is relevant comment on the relationship between text and context.
Level 4 | 20-26 ¢ The response has a developed personal response and thorough
engagement, fully related to the text with well-chosen references to the
text.
e The critical style is sustained and there is well-developed interpretation
with well-chosen references to the text.
+ Sustained comment is offered on relevant contexts.
e There is detailed awareness of the relationship between text and context.
Level 5 | 27-32 e There is an assured personal response, showing a high level of
engagement with the text and discerning choice of references to the text.
e A critical style is developed with maturity, perceptive understanding and
interpretation with discerning choice of references to the text.
¢ The understanding of relevant contexts is excellent.
¢ Understanding of the relationship between text and context is integrated
convincingly into the response.
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© Pearson Education 2024

Page 32 of 61




Script 7 — Paper 2 — Question 3(a)

1ET0-2403_S0O3 — Exemplars for marking Version 2.0
© Pearson Education 2024 Page 33 of 61



1ET0-2403_S0O3 — Exemplars for marking Version 2.0
© Pearson Education 2024 Page 34 of 61



1ET0-2403_S0O3 — Exemplars for marking Version 2.0
© Pearson Education 2024 Page 35 of 61



rsion 2.0
Page 36 of 61

Ve

ion 2024

1ET0-2403_S0O3 — Exemplars for marking
Educat

© Pearson



Script 7 — Paper 2 — Question 3(a) — Mark Scheme

Question
Number

Indicative Content

3(a)

The indicative content is not prescriptive. Reward responses that explore how
Stevenson presents Henry Jekyll’s account of his first transformation into Edward
Hyde in this extract.

Responses may include:

+ Jekyll begins with a list describing the different stages of his transformation:
‘racking pangs ... grinding in the bones, deadly nausea, and a horror of the
spirit”. The transformation affects him both physically and psychologically

+ the discomfort ‘began swiftly to subside”. The sibilance gives the effect of the
pain going out in waves. Jekyll describes the effect as if he comes to himself
‘out of a great sickness’, as though the transformation is almost
instantaneous

+ the feelings are described with repetition of ‘something”: ‘something strange
in my sensations, something indescribably new’

¢ Jekyll is delighted with the transformation of his body using the positive
adverb and adjective, ‘incredibly sweet’, and the triplet: ‘younger, lighter,
happier’

+ however, the psychological sensations are less positive and are disturbing:
‘conscious of a heady recklessness, a current of disordered sensual images
running like a mill race in my fancy’. The simile emphasises the pace of the
images turning in his mind

¢ Jekyll knows that the transformation has affected him and uses repetition to
emphasise how he is ‘more wicked, tenfold more wicked’ and that he is
metaphorically *sold a slave to my [his] original evil’

¢ he celebrates knowing that he is evil with the simile ‘braced and delighted me
like wine”; the feelings are intoxicating

* because there is no mirror, Jekyll decides to go to his bedroom in the house.
The morning is said to be ‘ripe for the conception of day’, just as Hyde has
been conceived. The word ‘morning’ is repeated, perhaps to emphasise
Jekyll's excitement at the risk of being seen whilst crossing the yard at dawn

s the stars are personified as Jekyll considers how Hyde is the first being of his
kind they have seen: ‘the constellations looked down upon me ... the first
creature of that sort that their unsleeping vigilance had yet disclosed to them’

¢ Jekyll realises that the evil side of his nature is ‘less robust and less developed
than the good'. Jekyll uses triplets when he suggests that nine tenths of his
life so far has been “effort, virtue and control” and his evil side ‘much less
exercised and much less exhausted’ so Hyde is ‘smaller, slighter and younger’

¢ the extract is in three paragraphs. The first describes the transformation, and
the second Jekyll’s daring to venture to his own bedroom; the third is Jekyll’s
reflections on his transformation.

Reward all valid points.
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Level Mark Descriptor - Bullets 1 and 2 - AO2 (20 marks)
please see page 4
0 No rewardable material.

Level 1 14 e The response is simple and the identification of language, form
and structure is minimal.

e Little evidence of relevant subject terminology.

Level 2 58 e The response is largely descriptive. There is some comment on
the language, form and structure.

e Limited use of relevant subject terminology to support examples
given.

Level 3 9-12 * The response shows an understanding of a range of language,
form and structure features and links them to their effect on the
reader.

e Relevant subject terminology is used to support examples given.

Level 4 13-16 e The response is focused and detailed. Analysis of language, form
and structure features and their effect on the reader is
sustained.

¢ Relevant subject terminology is used accurately and
appropriately to develop ideas.

Level 5 17-20 e The response is a cohesive evaluation of the interrelationship of
language, form and structure and their effect on the reader.

e Relevant subject terminology is integrated and precise.
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Script 8 — Paper 2 — Question 4(b) — Mark Scheme

Question
MNumber

Indicative Content

4 (b)

The indicative content is not prescriptive. Reward responses that explain how family life is
portrayed elsewhere in the novel.

Responses may include:

How family life is portrayed in the past and present:

the Ghost of Christmas Past takes Scrooge back in time and reminds him of his time at
school when his sister, Fan, goes to collect him to take him home for Christmas. There is
a suggestion that family life is difficult for Scrooge because Fan tells him that their father
‘is so much kinder than he used to be’. Fan dies prematurely, but has one child, Fred
the Ghost of Christmas Past then takes Scrooge to his former place of work where Old
Fezziwig is seen. Fezziwig demonstrates a close and loving relationship with his family
when a surprise Christmas party is held. Fezziwig’s daughters are ‘beaming and
loveable’. The Fezziwig household is content and full of good Christmas cheer; every
maid and tradesperson attends the party. Scrooge recalls the joyful event and is
reminded of how happy a family can be

Scrooge is then taken to see Belle, his former fiancée, and is reminded how she released
him from his proposal. Scrooge sees her and her large family happily enjoying Christmas
a few years later. When Belle’s husband returns home, he is "attended by a man laden
with Christmas toys and presents’ and Scrooge observes the family’s joy. Scrooge is
saddened when the husband says that earlier in the day he has seen Scrooge "Quite
alone in the world, I do believe’. Family life is seen as something to be cherished

at the beginning of the novel, Scrooge’s nephew, Fred, attempts to make his uncle more
festive. He invites Scrooge to spend Christmas Day with him and his family, only to be
rejected. Scrooge is isolationist and has no intention of spending time with his family
the Ghost of Christmas Present takes Scrooge to see the Cratchit household where
Scrooge observes how happy they all are, even Tiny Tim, who is weak and relies on a
crutch to walk. Scrooge is moved when Tim says ‘God bless us every one!” and is
concerned that Tim may die. Scrooge observes that the family suffer hardships, yet they
remain happy and grateful for what they have

Scrooge is then taken to see Fred and his family. The house is full of laughter, and Fred
will not say anything negative about him, when Scrooge is brought into the
conversation, because he says that he pities him. He is determined to invite Scrooge to
spend Christmas with them every year until he comes. The family enjoy music, ‘For they
were a musical family’, and play games.

How family life will be better in the future:

the Ghost of Christmas Future takes Scrooge to his room where he has died ‘alone by
himself'. If Scrooge does not change his ways, he will drive his family away and he will
have no-one at his time of need. If Scrooge changes, his life will be transformed

the spirit takes Scrooge to see a family facing ruin because of him. When Caroline and
her husband learn of Scrooge’s death, they can breathe a sigh of relief and have a better
future

the future for Bob Cratchit’s family looks bleak. The loss of Tiny Tim affects the family
badly. Scrooge is not seen, but Fred shows kindness and sympathy to the family. By
observing the family’s grief, Scrooge is determined to make amends and to make the
Cratchit family’s future better
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» at the end of the novel, Scrooge finally realises the importance of family and
demonstrates kindness to others. Not only does he provide the Cratchit family with the
biggest turkey he can buy, but he gives Bob a pay rise and becomes a second father to
Tiny Tim. By being more benevolent and appreciating that family is more important than
money, Scrooge has embraced his own family and has also become part of the Cratchit

family.

Reward all valid points. Candidates will be rewarded if they make relevant textual
references or use short quotations from elsewhere in the novel. This includes relevant
paraphrasing.
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In responses to the following question for AO1, examiners should be aware of the different ways
candidates may structure their responses. There should be sufficient evidence of a personal
response and a critical style to meet the criteria for each level.

Level Mark Descriptor - Bullets 1, 2 and 3 - AO1 (20 marks)
(20 please see page 4
marks)
0 No rewardable material.
Level 1 14 * The response is simple with little personal response.

e There is little evidence of a critical style.

e Little reference is made to the content or themes of the text.

Level 2 58 e The response may be largely narrative but has some elements of
personal response.

* There is some evidence of a critical style but it is not always
applied securely.

¢ Some valid points are made, but without consistent or secure
focus.

Level 3 9-12 e The response shows a relevant personal response, soundly
related to the text.

e There is an appropriate critical style, with comments showing a
sound interpretation.

e The response is relevant and focused points are made with
support from the text.

Level 4 13-16 |« The response has a developed personal response and thorough
engagement, fully related to the text.

e The critical style is sustained and there is well-developed
interpretation.

¢ Well-chosen references to the text support a range of effective
points.

Level 5 17-20 |« There is an assured personal response, showing a high level of
engagement with the text.

e A critical style is developed with maturity, perceptive
understanding and interpretation.

* Discerning references are an integral part of the response, with
points made with assurance and full support from the text.
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Script 9 — Paper 2 — Question 9 — Mark Scheme

Question | Indicative Content

Number

9 The indicative content is not prescriptive. Reward responses that compare how strong

Conflict| feelings are presented in Cousin Kate and which compare this to a substantial extent
with a second poem.

Responses may include:

Cousin Kate

Form and structure (AO2):

e the poem expresses strong feelings through a dramatic monologue that is
addressed to Cousin Kate, referred to with the pronoun ‘you’ throughout the poem

e the poem, mostly in chronological order, is presented in six, eight-lined stanzas. The
second line of each couplet rhymes, perhaps to add more drama to the story

* the references to ‘cottage-maiden’, ‘Hardened by sun and air’, and ‘cottage-mates’
provide a working-class pastoral setting and suggest the original innocence of the
speaker

e the speaker repeats the line ‘Why did a great lord find me out’, perhaps to
emphasise her confusion and surprise at his attention

e thelord’s ‘palace-home’ contrasts with the speaker’s cottage

* the third stanza begins with a direct address to the cousin: O Lady Kate, my Cousin
Kate'. The lord has married the cousin and has cast the speaker away. Strong
feelings are expressed through a sense of jealousy, as the speaker’s cousin has
been chosen instead of her ‘To sit with him on high’

* the speaker perceives her cousin to have once been a better person when she
repeats ‘you were so good and pure’, and believes that the speaker is now deemed
‘an outcast thing’

s comparisons are made as the speaker sits ‘and howl[s] in dust” whilst her cousin sits
‘in gold and sing[s]’

+ the final stanza makes the speaker’s strong feelings of revenge and spite clear when
she tells her cousin that she has ‘a gift you have not got’. The speaker has a son by
the lord, but her cousin does not appear to be able to conceive: ‘seem not like to
get’.

The poet's language and ideas (AO2):

e the speaker is unaware of her beauty, when commenting that she is ‘Not mindful I
was fair’ and is surprised when a ‘great lord” praises her fair ‘flaxen hair’

* the verb 'lured’ suggests that the lord entraps her

* the oxymoron ‘shameless shameful life” suggests that the speaker is unaware of
how her reputation can be damaged by the relationship. She does not realise that
he will not marry her; she comes to understand that she is simply a ‘plaything’ for
him, “an unclean thing’

* strong feelings of disappointment are expressed through the similes *He wore me
like a golden knot’ (‘silken knot” in some versions of the poem) and ‘He changed me
like a glove’, suggesting that she is simply a clothing accessory to the lord
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* the speaker suggests that her cousin’s love is metaphorically ‘writ in sand’ and that
Cousin Kate is immoral because she has been 'bought’ with “his land’, which is
something the speaker claims she would not have done. If their roles were to be
reversed and the lord were to treat her cousin as he did her, she would reject him
and “spit into his face’

* the speaker’s son is described with an oxymoron: ‘my shame, my pride’

+ alliteration and repetition in "Cling closer, closer yet’ suggest that the speaker knows
how much the lord wants an heir, ‘To wear his coronet’, and perhaps the speaker
and her son will eventually triumph over the lord and her cousin.

Context points (AO3) may be of various kinds and should relate to the poems and
question. The following are examples, but there are many other possibilities:

¢ Christina Rossetti (1830-1894) is an English poet who wrote romantic and children’s
poems. She was the daughter of the exiled Italian poet, Gabriele Rossetti and her
brother was the famous poet, Dante Gabriel Rossetti

e the Victorian era was a harsh time to live. There was a vast difference between the
lives of the wealthy and those of the poor. At the time, social mobility was difficult,
as it was expected people would marry someone of suitable class and reputation; it
would have brought shame to a family if someone married below their class

+ from 1859, Rossetti became involved with a charity at the St Mary Magdalene
Penitentiary in Highgate, London, for *fallen women'. It is possible that her voluntary
work with the charity inspired the writing of Cousin Kate.

Reward all valid points.

The second poem:

For the second poem, candidates may choose ANY ONE other appropriate poem from

the Conflict anthology collection for comparative treatment. The chosen poem must

allow the candidate to explore how strong feelings are presented in a relevant way. For
example, if candidates choose the poem A Poison Tree by William Blake, they might
make such points as the following but will be required to provide evidence of AO2 and

AQ3 in responses. (These are purely illustrative, since other poems may well be

selected.)

¢ Both poets write about strong feelings and emotions. Rossetti voices the speaker’s
jealousy and revenge towards her Cousin Kate, whereas Blake says, ‘I was angry
with my friend’. Both poets use pronouns and first-person narrative (AO2).

¢ Rossetti and Blake use a regular structure in their poems. Both poems have a
rhyming pattern and regular stanzas. Blake’s poem is in four quatrains each with a
pair of rhyming couplets, whereas Rossetti’s poem is in six eight-lined stanzas (AQ2).

¢ Blake's poem is an extended metaphor of the speaker growing a poison tree,
representing his growing anger, which results in death. Rossetti’s poem uses similes
and comparisons when exploring the speaker’s and cousin’s lives. Both poems end
with a form of revenge (AO2).

+ Rossetti and Blake both wrote romantic poetry and both lived in London. Rossetti
was born three years after Blake’s death in 1827. Blake did not gain recognition
until after his death, whereas Rossetti gained popularity during her lifetime and was
considered by some as the best female poet of all time (AO3).

47
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Level Mark |Descriptor
(20 Bullet 1 (Comparison), Bullets 2, 3 and 4 (15 marks) - AO2, Bullet 5 - AO3 (5
marks) marks)
0 No rewardable material.
Level 1 |14 « There is little or no comparison of the two poems.
« Identification of form and structure is minimal.
« Thereis little awareness of the language used by the poets.
« Little evidence of relevant subject terminology.
+ There is little awareness of context and little comment on the relationship
between poems and context.

Level 2 |58 « There are some underdeveloped comparisons and contrasts presented,
with obvious similarities and/or differences, supported with some ideas
from the poems.

« There is some comment on the form and structure of the poems.
« Some awareness of the poets’ use of language is shown, but without
development.
« Limited use of relevant subject terminology to support examples given.
« There is some awareness of relevant context and some comment on the
relationship between poems and context.
NB: The mark awarded cannot progress beyond the top of Level 2 if only ONE
poem has been considered.

Level 3 |9-12 |« The response compares and contrasts a range of points and considers some
similarities and/or differences between the poems.

+ The response shows a sound understanding of form and structure and links
them to their effect.

« There is clear awareness, with sound examples, of the poets’ use of language
and of its effect on the reader.

+ Relevant subject terminology is used to support examples given.

+ There is sound comment on relevant context and sound relevant comment
on the relationship between poems and context.

Level 4 |13-16 |« The response compares and contrasts the poems effectively, considering a wide
range of similarities and/or differences, and ideas are supported throughout
with relevant examples from both poems.

« Analysis of form and structure and their effect is sustained.

» The candidate comments effectively on the poets’ use of language and its
effect on the reader.

» Relevant subject terminology is used accurately and appropriately to develop
ideas.

» There is sustained comment on relevant context and detailed awareness
of the relationship between poems and context.
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The writing is informed by perceptive comparisons and contrasts, with a
varied and comprehensive range of similarities and/or differences between
the poems considered.

There is perceptive grasp of form and structure and their effect.

The response offers a cohesive evaluation of the poets’ language and its effect
on the reader.

Relevant subject terminology is integrated and precise.

There is excellent understanding of context, and convincing understanding

of the relationship between poems and context is integrated into the
response.
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Script 10 — Paper 2 — Question 12 - Mark Scheme

Question
Number

Indicative Content

12
Unseen
Poetry

The indicative content is not prescriptive. Reward responses that compare the ways the
writers present growing older in Poem 1: Warning and Poem 2: Pushing Forty.

Responses may include:
The ideas in the poems:
Poem 1: Warning

* the poem is about the speaker looking forward to growing older and being in a
position to rebel against the stereotypical expectations and behaviour for an elderly
person

» the speaker states that she will wear clothes that do not suit her and choose colours
that clash: 'I shall wear purple / With a red hat which doesn't go, and doesn't suit me’

» she informs the reader by stating that she will spend her money on brandy and
frivolous items such as ‘summer gloves / And satin sandals’ rather than sensible items,
such as food, suggesting that she has to be very careful with money and must think of
others’ needs first

» more shocking behaviour is suggested when she says that she will engage in antisocial
activities by sitting on the pavement, ‘gobble up samples’, run her ‘stick along the
public railings’, go out in her slippers, pick flowers from people’s gardens and ‘learn to
spit’. She is desperate to enjoy life more making up for the ‘sobriety’ of her youth

* she suggests that the reader can join her in rebellion by wearing 'terrible shirts’, eating
whatever is wanted and being able to hoard things. Some candidates may consider
the poem is addressed to her husband or partner

» the penultimate stanza considers how, for the time being, we must conform to the
expectations and confines of society

* the poem ends with the speaker deciding to start enjoying life more in the present
rather than waiting to grow older when deciding to ‘practise a little now’ so that the
threatened changes will not shock people

e in the last lines the speaker repeats the determination of the first line to ‘wear purple’.

Poem 2: Pushing Forty

« the title suggests that the speaker is nearing the age of 40 and is pondering that, when
growing older, she will not ‘wither / ladylike” but will ‘go out’ in a ‘wild blaze’

» the speaker begins "Just before winter’. The trees are described as being vibrant in
their vivid autumnal colours

» the speaker suggests that life is metaphorically like the seasons, with middle-age being
the autumn, and winter the season of old age

» the speaker refuses to grow old without fighting it and suggests that she and her
friend, or sister, are both determined to challenge old age; they will be rebellious and
colourful like autumn trees.

The poets’ use of language:

Poem 1: Warning

* the repeated modal verb ‘shall’ emphasises the speaker’s determination to be
rebellious

—a
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¢ vivid colour imagery of red and purple is used to provide a warning

+ the poem uses personal pronouns, 'I’, ‘We’, "You’, and is directly addressed to the
reader or her partner

+ the verbs ‘gobble’ and “spit” suggest uncouth behaviour

+ the modal verb 'must’ implies that having friends to dinner or reading the papers are
not necessarily enjoyable experiences

+ the rhetorical question in the final stanza adds some humour to the poem, suggesting
that the speaker wants to start being rebellious straight away: ‘maybe I ought to
practise a little now?’

Poem 2: Pushing Forty

* colour imagery is used throughout the poem. The stereotypical image of white hair in
old age is contrasted with the autumnal colours of yellow, orange, gold and red

+ the pronoun ‘we’ suggests that they will share ideas

+ the idiom ‘show / their true colours” suggests that the trees are not ashamed to
demonstrate their true vibrant personality in full glory

+ the simile ‘two maples like blood sisters’ conveys the image of two trees of similar size
and colour; perhaps the ‘we’ in the poem is in reference to friends or sisters of similar
age

¢ the ‘orange beech’ tree is metaphorically said to be ‘braver than lipstick’, suggesting
the bold intensity of the colour. Symbolically, orange is a colour used to provide a
warning

+ the strong verb ‘'vow’ emphasises how determined they are to challenge
preconceptions of old age

e 'go out’is a euphemism for death. The metaphorical ‘go out / in a last wild blaze”
alludes to defiance, fire, colour, and danger.

The poets’ use of form and structure:
Poem 1: Warning

+ the free verse poem is written in four stanzas of varying lengths. The first states what
the speaker will do in old age. The second focuses possibly on the speaker’s partner or
perhaps is addressed directly to the reader; the third speaks of the conventional life of
the present; the last stanza ponders whether the speaker should ‘practise a little’ so as
not to shock people so much in the future

¢ there is no rhyming pattern, but the poem flows through the use of anaphora. ‘And’ is
used to begin several lines of the poem, providing a list of future actions

s the use of bold statements provides an overwhelming image of what life could be like
in old age

+ the speaker contrasts what is believed by others to be acceptable behaviour, setting ‘a
good example for the children’, and saying how this will be challenged when older by
making up for ‘the sobriety’ of her youth.

Poem 2: Pushing Forty

+ the poem is presented in two stanzas of different lengths and is in free verse

+ the first stanza considers autumn and the colours of the trees. The second
concentrates on what the speaker intends to do but links to the first through colours

+ the lack of punctuation, apart from two commas, echoes the rebellious nature of the
speaker.

= =
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Comparative points:

Many of the points above may be used to show the contrasting ways in which the poets
present their thoughts about growing older. Some specific comparisons that may be
made (which are not exhaustive) are the following. In all cases, candidates must provide
evidence to meet both AO1 and AO2 in responses:

» both poems present the speakers’ thoughts about growing older. Both are determined
to be rebellious and both challenge stereotypical ideas of old age
* Warning makes a passing reference to buying ‘summer gloves’, while Pushing Forty

describes in detail the colours of autumn

o whereas Jenny Joseph explicitly gives a ‘Warning” to others about her intended future
bad behaviour, Alison Fell is less direct and implies her future behaviour using orange
symbolism and fire imagery. Both poets use colour imagery to convey their ideas

e both poems are highly personal with the use of pronouns and the references to ‘we’
shows the speakers are not alone.

Reward all valid points.
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Level

Mark
(20
marks)

Descriptor - Bullet 1 (Comparison), Bullets 2 and 3 - AO1 (8 marks), Bullets 4,5
and 6 - AO2 (12 marks)

No rewardable material.

Level

14

e There is little or no comparison of the two poems.

e The response is simple with little personal response and little relevant supporting
reference to the text.

e There is little evidence of a critical style and little relevant supporting reference to
the text.

¢ Identification of form and structure is minimal.
There is little awareness of the language used by the poets.

o Little evidence of relevant subject terminology.

Level

+ There are some underdeveloped comparisons and contrasts presented, with
obvious similarities and differences, supported with some ideas from the poems.

¢ The response may be largely narrative but has some elements of a personal
response; there is some reference to the text without consistent or secure focus.

e There is some evidence of a critical style. There is some reference to the text
without consistent or secure focus.

e There is some comment on the form and structure of the poems.

« Some awareness of the poets’ use of language is shown, but without
development.

¢ Limited use of relevant subject terminology to support examples given.

NB: The mark awarded cannot progress heyond the top of Level 2 if only ONE

text has been considered.

Level

0-12

e The response compares and contrasts a range of points and considers some
similarities and differences between the poems.

« The response shows a relevant personal response, soundly related to the text with
focused supporting textual references.

e There is an appropriate critical style, with comments showing a sound
interpretation with focused supporting textual references.

e The response shows a sound understanding of form and structure and links them
to their effect.

e There is clear awareness, with sound examples, of how the poets use language
and of its effect on the reader.

¢ Relevant subject terminology is used to support examples given.

Level

13-16

e The response compares and contrasts the poems effectively, considering a wide
range of similarities and differences, and ideas are supported throughout with
relevant examples from both poems and contrasting a wide range of points.

e The response has a developed personal response and thorough engagement,
fully related to the text with well-chosen references to the text.

« The critical style is sustained and there is well-developed interpretation with well-
chosen references to the text.

¢ Analysis of form and structure and their effect is sustained.

e The candidate comments effectively on the poets’ use of language and its effect
on the reader.

¢ Relevant subject terminology is used accurately and appropriately to develop
ideas.

cC=
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Level

17-20

The writing is informed by perceptive comparisons and contrasts, with a varied
and comprehensive range of similarities and differences between the poems
considered.

There is an assured personal response, showing a high level of engagement with
the text and discerning choice of references to the text.

A critical style is developed with maturity, perceptive understanding and
interpretation with discerning choice of references to the text.

There is perceptive grasp of form and structure and their effect.

The response offers a cohesive evaluation of the poets’ language and its effects on
the reader.

Relevant subject terminology is integrated and precise.
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